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INTRODUCTION 



Children with specific learning disabilities are identified by Federal Law 
(P. L. 91-230, Title VI -A, April 13, 1970) as exhibiting a disorder in one 
or more of the basic psychological processes involved in understanding or 
using spoken or written language. This disorder may manifest itself in 
an imperfect ability to listen, think, speak, read, write, spell, and/or do 
mathematical calculations. Such a disorder includes the labels perceptual- 
motor handicap, minimal brain dysfunction, dyslexia, developmental aphasia, 
etc. It does not include learning problems which are primarily the result 
of visual, auditory or motor handicaps, of mental retardation, of primary 
emotional disturbance or of environmental deprivation. A specific learning 
disability is suspected of being a developmental or genetic disorder, and 
is not necessarily due to brain injury. 



Teachers assigned to help children with specific learning disabilities come 
to NEMIC with questions, obviously in n&id of advice and support. They ask 

1) How can the learning process be classified into component abilities? 

2) What tests measure these component abilities for a differential 
diagnosis? 

3) What materials are available to remediate deficit abilities? 

U) How can the success of any given material be evaluated? 



The NEMIG staff has compiled this Learning Disability Resource Aid to 

1) Formulate a diagnostic profile for a child with a specific learning 
disability 

2) Analyze the subtests of well-known batteries such as the ITPA, Frostig, 
PFMS, Detroit and others 

3) Classify materials to match areas of strengths and weaknesses in 
learning 

U) Generate research on both the theoretical and practical levels 
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INTRODUCTION (Cont'd) 



There are numerous theoretical models which could have been chosen to identify 
and order the component abilities in learning. We have chosen an adaptation 
of the Osgood model because it best answers the present need of teachers. 

Because so many of the requests made to us refer to "visual-motor ,f , "auditory", 
or other perceptual training programs, we have classified learning process 
into component abilities and. related them to the curriculum areas of language arts 
and mathematics. The NEMIC Research staff will continue to investigate the 
following points : 



1 ) Is it possible to isolate component abilities in the learning process 

for a differential diagnosis as suggested by Johnson and Myklebust (1967)? 

2 ) Are the x’esponses on the tests identifiable with the tasks that elicit 
them? Luria (1967) has shown that symptoms which appear to be iden- 
tical turn out to be caused by different factors and that different 
higher mental functions have underlying factors in common. 

3 ) Has percepuual-motor training based upon a differential diagnosis 

been of benefit to some children? Too often significant results are due 
to statistical artifacts and to assessment of before and after results 
with tests similar to the training procedures (Mann, 1970 ). 

h) Is the theoretical assumption under lying perceptual-motor training 

correct? If perception and cognition prove to be relatively independent 
processes, will many of the published materials described in this 
Manual place undue emphasis upon irrelevant knowledge and thus retard 
cognition? Are the benefits of such programs superficial, given the 
expense of time and effort, if there is little direct relation between 
perceptual-motor skills and higher academic learning? 



The Learning Disability Resource Aid has been organized in three parts. 



In Part I, there ore four columns. The first column identifies and orders 
the component abilities in the learning process. Column two suggests subtests 
of well known batteries to indicate whether a particular function is weak or 
strong. Column three suggests instructional materials that may be useful in 
remediation. Column four is left vacant for the teacher's evaluation of the 
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INTRODUCTION (Cont'd) 

success of the diagnostic prescription. Hopefully, these evaluations will 
be shared with NEMIC. Part I is broken into curriculum areas that include 
reading, spelling, handwriting, and mathematics. 

Part II identifies tests and materials, borrowing from Dr. Don Glen Sandy's 
Speech and Language Diagnostic Resource Aid (NEMIC, Spring, 1971) and the 
University of Texas Instructional Materials and Resource Materials Available 
to Teachers of Exceptional Children and Youth (SEIMIC, July, 1969 ) . Arranged 
in alphabetical order, the descriptions include bibliographical, price, and 
content information, as well as brief statements of purpose. 

Part III contains a chapter on the teaching of mathematics as well as biblio- 
graphical information on available materials. The chapter on Mathematics 
is presented differently in this Resource Aid. Many of the tutors who 
came to us reflected the need for a better understanding of mathematical 
concepts. Mathematics skill areas are analyzed and explained so that uhe 
rationale of instructional materials is better understood. 

It is recognized that the Mathematics Section does not include a full 
inventory of materials . However, enough examples are given that clearly 
identify solutions to given problems. 

The Learning Disability Resource Aid originated with a Summer Institute in 
1969 led by Eleanor Semmel. From the original collections, materials have 
been added or deleted, and in-house theoretical discussion has substantially 
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INTRODUCTION (Cont’d) 



sharpened the concept of learning components. 



Harold Ruvin, Director 
NEMIC Staff 



Mary Bottomly 
Ardelle Brebner 
Christina Casten 
Stefan Harasymiw 
Joan Needieman 



Marsha Roit 
Lon G. Sandy 
Diane Saunders 
Bickley Simpson 
Sandra Weintraub 
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Component Ability 



1. Attending : responding to stimuli, i.e. 

KINES THETI C » TA CTILE 

adequate muscle strength, tone] 

finger localization; two point 

sensation; tracing shapes on skin. 

motor speed & precision; touching 
finger/ thumb , reproduction finger 
positions, reciprocal coordination 
fist/edge/palm. 

hand-eye dominance; 

dynamic & static balance; 



VISUAL 

acuity; far point, near point, color. 

awareness; eye movements following a 
moving target (ocular-motor pursuits) 
without additional and/or unnecessary 
movements (overflow) . 

constancy; recognizing an object in a 
variety of positions, sizes, etc. 

figure- ground; recognizing an object 
in a confusing background. 

closure; recognizing an object from 
incomplete drawing. 



AUDITORY 

acuity; recognition of sound or no 
sound. 

awareness that sound has started, 
stopped, changed; 

localization of sound source; 

constancy; recognition of sound despite 
pitch, duration, intensity, etc. 
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Test 

PPM3 , "Kraus Weber" 
Detroit #5 

PPM3 j Oseretsky-Doll 
Kohen-Raz 

Keystone ; Titmus 
PPMS 

ITPA EVostig #3 
Frostig #2 
ITPA #8 

Audiometry 
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Material 



Motor & Hand-Eye Coordination 



Pathway 



Frostig 



S o und/ Or der /S ens e 



S ound/ Order/S ens e , Sounds I Gan Hear 

Let ! s Listen, DLM Familiar Sounds, 
Sights and Sounds , Sight and Sound 
Discovery Trips 
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Component Ability 



Test 



figure -ground] recognition of relevant 
sound with background of irrelevant 
noise. 

closure; recognition of word from in- ITPA #11 

complete sound pattern. 



2. Imitating : repeating a stimulus with object 

present, i.e. 

KINESTHETIC-TACTILE 

movement copying] pointing to body parts., 
crossing midline of body, simultaneous 
use of both sides of body, use of one 
side of body with no additional and/or 
unnecessary movements (overflow) 

gait] cross pattern creeping, walking, 
running, skipping, hopping, obstacle 
course , 

use of same arm/leg consistently in 
throwing, kicking activities 

fine motor control] fastening, lacing, 
tying, scissor use, pegboard skills] 
tracing, dot-to-dot, copying geo- 
metric shapes , 



PPMS 



Cohen et al. 
MSSST, PPMS 



Harris Test of Lateral 
Dominance 



Frostig #1 
PPMS 



Bender Gestalt 
Beery-Buktenica 

Visual Motor Integration 



VISUAL 

matching of simple pictures 



MSSST 



AUDITORY 

articulation] sound-making in initial, Goldman-Fristoe 

middle, final positions 



repetition of word, sentence 



MSSS T] MacDonald] 
Menvuk 
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Material 



Captain Good Speech and Mr. Mumbles 



Readiness for Learning 



Perceptual Training Act ; vities Handbook 



Perceptual Training Activities Handbook 
Erie, Play Tiles 

Fairbanks -Robinson 



Fros tig 



Let’s Play Hide and Seek , 

Auditory Discrimination - Beginning 
Sounds 3 Smile 9 Training in Some Pre - 
requisites for Beginning Reading 
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Component Ability 



3- Differentiating : discriminating between two 
or more stimuli , i.e. 

KINESTHETIC-TACTILE 

word concepts; pointing to body parts, 
up/down, right/left , back/front when 
named. 

hand patterns 

organization of forms in space; 
copying two or more designs and 
arranging designs on paper. 

VISUAL 

matching pictures with minimal 
differing features 

organization of forms in space 

directionality 

AUDITORY 

similarities of non-verbal sounds 
(stress , rhythm, melody) 

similarities of sharply differing 
speech sounds 



similarities of minimal differing 
speech sounds 

U* Labeling : relating ideas which are re- 
ceived through one or more modes 
and coded in any one or more modes, i.e., 

KINESTHETIC-TACTILE 

giving gesture in response to picture 

stereognosis : with eyes closed, naming 
object placed in hand; drawing shape 
that hand has traced on form board 




Test 



Boehm Test of Basic Concepts 
MSSST 

Bender Gestalt 

MSSST ; Frostig 
MSSST 

Money Road Map 



Wepman 

Goldman-Fr is toe 



ITPA #6 
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Material 



O ur Book , Perceptual Training Activities 
Handbook , Try 



Detec t, Visual Discrimination Skills , 
Try 



Dubrioff 



DLM Buzzer Board , 
Montessori Sound Boxes , 
True Tone Bells 



Listening for Speech Sounds , Listen - 
Hear Books , Auditory Discrimination - 
Rhyming Words 

Auditory Discrimination Game 



Puppet Playmates 
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Component Ability 



Test 



VISUAL-AUDITORY 

seeing picture and giving name 



hearing name and pointing to picture PP VT 

hearing description and naming object 



Recalling : remembering and recognizing 
stimuli (short term and long term 
memory), i .e* 

KINESTHETIC-TACTILE 

remembering movement 



VISUAL 

remembering designs, pictures MSSSTj Detroit #12 



AUDITORY 

remembering single events such as 
day of week, birthday, address 

6. Sequencing : expressing information in 
a serial progression 

KINESTHETIC-TACTILE 
miming a story 

rhythmic patterns with fine motor 
skill 



VISUAL 

serial ordering of pictures, designs ITPA #10; Detroit #9, #10 

block tapping M5SST 

picture arrangement WISC 
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Material 



Follow Through With Sounds , A Language 
Rehabilitation Prog rcrru la: guag e 
Lotto 3 Language De' elor nient Experiences 
for Young Childrer i7 Judy f s Friends , 
Sounds and Patterns of Language > 

Autosort Language Arts , Gheves 



Fitzhugh Plus 



Gheves 
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Component Ability 



AUDITORY 

related sounds, words such as 
days of week, months 

unrelated words, digits 

sentence completion 

complicated directions 

gtory telling 



7 . Cate gorizing and Analyzing : combining 
component parts into whole and 
separating wholes into component 
parts , i . e . , 



VISUAL- 

design analysis 
disarranged pictures 
classifying pictures, objects 



pictorial opposites, absurdities 



AUDITORY 

word analysis ; sound blending 



sentence construction with 
isolated words 

similarities and opposites 

verbal absurdities 



Test 



MSSST 

ITPA #9; Detroi t #6 
MSSST ; ITPA #7 
MSSST ; Detroit #7, #18 
MSSST 



Vitkin; WISC 

TfllSC ; Detroit #17 

CMMS; Detroit #19; 
ITPA~ ?g 

WISC ; Detroit #1, #3 
ITPA #12; Roswell-Chall 



WI.SC ; Detroit #U 
Detroit #2 
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multiple meanings 
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Material 



Peabody Language Development 



Following Directions and Sequence 

Lis ten , Mark and Say , Instructo Activity 
Kius, P lay It By Ear 



DLM Parquetry 

DLM Designs in Perspective 



Opposite Concepts 



S ound/ Order/ Sens e 

Auditory Discrimination in Depth 
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Component Ability 



8. t aking Analogies : stating logical 

relationships, making appropriate 
inferences 

VISUAL 

analogies 

matrix puzzles 



AUDITORY 

analogies 

metaphors 

proverbs 
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Material 



Identification of Abbreviations 



CMMS 

ITPA 

M5SST 

PPMS 

PPVT 

wise 



The Columbia Mental Maturity Scale 

The Illinois Test in Psycho linguistic Abilities 

The Meeting Street School Survey Test 

The Purdue Perceptual Motor Survey 

The Peabody Picture Vocabulary Test 

The Wechsler Intelligence Scales for Children 
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INTRODUCTION TO READING 



The great debate about how reading should be taught is really a debate over 
the order of the approach . A visual approach believes the following order 
should be followed: 



1. The child should know the language he is going to learn to read, at 
least to a certain degree of competence. 

2. The child should learn to recognize a certain number of printed words 
from total configurations . (SIGHT VOCABULARY) 

3* The child should learn the left-to-right principle as it applies to 
complete words in continuous text. (LETTER SEQUENCING) 

U* The child should learn to recognize, discriminate and name the letters 
of the alphabet. (LETTER RECOGNITION; LETTER NAMING) 

5. The child should learn to dissect the spoken words into component 
sounds. (SOUND BLENDING) 

6. The child should learn the one-to-orrs and multiple correspondences 
between letters and sounds. (LETTER CODING; MULTIPLE CORRESPONDENCE 
OF LETTER-SOUND VALUES) 

An auditory approach believes the following order should be followed: 



1. The child should know the language he is going to learn to read* at 
least to a certain degree of competence. 

2. The child should learn to dissect the spoken words into component 
sounds. (SOUND BLENDING) 

3. The child should learn to recognize , discriminate and name the letters 
of the alphabet. (LETTER RECOGNITION; LETTER NAMING) 

U. The child should learn the left-to-right principle as it applies to 
complete words in continuous text. (LETTER SEQUENCING) 

5. The child should learn the one-to-one and multiple correspondences 
between letters and sounds. (LETTER CODING; MULTIPLE CORRESPONDENCE 
OF LETTER-SOUND VALUES) 

6. The child should learn to recognize a certain number of printed words 
from total configurations. (SIGHT VOCABULARY) 

(after Carroll, in Gunderson, 1970, p. 33) 
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If each view is taken seriously, there are clear differences in the kinds 
of instructional materials and procedures that are used. However, the 
methods may differ in effectiveness from child to child. Johnson and 
Myklebust (1967, p. 1$6) believe the visual dyslexic cannot retain the 
visual image of a whole word and, consequently, needs an auditory approach 
to reading. The auditory dyslexic, on the other hand, has difficulty 
in relating the temporal sequence to a visual-spatial sequence. A visual 
approach, including tactile and kinesthetic reinforcement, is thus recom- 
mended. 

An analytic or visual approach involves the analysis of whole words; a 
synthetic or auditory approach involves the synthesis of sounds into words. 
Bear concludes from his study (196U, p. 267) that the proponents of each 
approach abandon their extreme positions and combine the best elements 
from both. 

Venezky et al. (in Gunderson, 1970, p. £l) point out that "dicta for or 
against pictures in reading texts, for or against nonsense words, for or 
against irregularly spelled words in early lessons, are pronounced with 
confidence; yet they are rarely derived from reliable research." Other 
questions have to do with the teaching of letter names, the blending of 
isolated sounds into words (c-a-t; ca-t; c-at) and the presentation of 
structured syllables ( a SUCCESSIVE presentation of short vowels, hat - 
hit - hot , or a CONCURRENT presentation of the dual association of sounds 
for a given letter, sane - sanity; medi£al - medicine). The findings 
of PROJECT LITERACY should have important implications for the teaching 
of reading. Levin (in Gunderson, 1970, p. 127) points out that dual 
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associations of sounds for letters are more difficult to acquire, but that 
once acquired they facilitate the attack on unknown words . 

Gibson (1970, p. ll|2) experimented with three approaches to the teaching 
of reading. She gave a general clue to aid the discovery of a phonetic 
rule, the specific rule itself, and no aid at all. She found that providing 
a general clue brought greater transfer in decoding unfamiliar material 
than giving either no aid, or the specific rule. 

At NEMIC, it has been suggested that no one method is clearly superior 
to another. Whatever method is used, the teacher ? s own persuasion should 
determine techniques and materials to bring success. 
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READING, SPELLING, HANDWRITING SKILLS 



1. LETTER RECOGNITIO N: perception of distinctive GIBSON , 1970, 88. 
features of letters (capitals, lower-case, 
printed, cursive ) . 



a. open 


(c - o) 


b. closed 


(b - h) 


c. lined 


(v - u) 


d. curved 


(f - t) 


e. height 


(h - n) 


f. inversed 


(m - w) 


g. rotated 


(b - d) 


h . internal details 


(h - k) 


!. LETTER SEQUENCING: 


left-right 



a. Word matching: 

( pan nap npa pan nag) 

student sees letter or word on page; 
marks it. 

b. Visual tracking: 

Timed letter or word matching. 

c. Word matching from memory: 

Visual stimulus is removed. 

d. Sequential or alphabetic ordering 
of letters from memory s 

e. Letter or word copying: 

f . Letter or word copying from memory: 



SLINGERLAND , 1969 
^Subtest IV) 



SMITH, et al. , 1962-5 



SLINGERLAND , 1969 
(Subtest III) 

DURRELL , 1955, #6 

DETROIT TEST OF LEARNING APTI - 
TUDES , 

TSubtest XVI) 

SLINGERLAND , 1969 
ISubtests I, II) 

SLINGERLAND , 196? 

(Subtest V) 
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READING, SPELLING, HANDWRITING SKILL S 



A reading readiness workbook in visual dis - 
crimination * Goldstein* Levitt * Follett 
Michigan language program * Smithy et al. 

Ann Arbor Press* 1962-5 
My alphabet book * Wilson* Merrill Linguistic 
^Readers* 19^5-7 

Consonant pictures for peg board * Ideal 
School Supply 

The first talking alphabet * McMillan* 
Gonzalez 






* 
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READING , SPELLING 3 HANDWRITING SKILLS (Cont'd) 



3. LE TTER NAMING 

Student sees letter; says letter name. 
If letter names are known, the student, 
will aJ-so know one sound value for the 
letter. The letter names for 
h, jj, w, y ajre exceptions . 

U. LETTER CODING 



Student sees letter; says sound value. 

The student needs to understand that 
separate phonemes lose their 
characteristic sound value in 
combination with other letters: th 

sh 

ch, -tch 

ph 

-ng 

wh 

-dge 

-ck 



DURRELL, 1955, #5 



R03WELL-CHALL , 1959, 
W, ii, iii, iv 



5. MULTIPLE CORRESPONDENCE OF 
LETTER -SOUND VALUES 

A letter will have a highly predictable CHOMSKY , 1970 

sound value if it is considered in VBNEZKY i 1967 

conjunction with surrounding letters: 

sane sanity 

divine divinity 

medicine medical 
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REALING^SPELLING, HANDWRITING SKILLS (Cont’d) 



Learning the letters , Gifford, Educators 
Publishing Service, 1963 
Phonovi^ual method , SchooJJField, Timber- 
lake , Phonovisual, I960 
Speech-to-print phonics , Durr ell, Murphy , 
Harcourt, Brace & Worlds 196U 
Structural reading series , Stein et al.. 
Singer, 1966 

Lift-off to reading , Woolman, SRA, 3.966 
Basic reading series , Rasmussen, Gold- 
berg, SR A, 1966 

Let's read — a linguistic approach , Bloom- 
field, Barnhart, Barnhart, Inc., 1961 
Merrill linguistic readers . Fries et al., 
Merrill, 1966-7 

Mott basic la skills , Chapman, 



Schulz, 19 

Primary phonics , Makar, Educators Pub- 
lishing Service, 1967 
Programmed reading , Buchanan, Sullivan, 
McGraw-Hill, 1963-5 
Remedial reading series , Sullivan, 
Behavioral Research Lab, 1966-7 



The linguistic readers series . Smith, 
Stratemeyer, Harper & Row, 1966 
Basic reading series , McCracken, Wal- 
cutt, Lippincott, 1970 
Palo Alto reading . Glim, Harcourt, 

Brace & World, 1968 

Remedial training , Gillingham, Stillman, 
Educators Publishing Service, 1968 
Royal road readers , Daniels, Diack, 
Educators Publishing Service, I960 
Open court , Hughes et al.. Open Court, 



1969 

Words in color , Gattegno, Xerox, 1968 
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READING, SPELLING, HANDWRITING SKILLS (Cont'd) 



6. SOUND BLENDING : 

a. Tester says sound values /k ae t/ 
for cat . Student says cat . 

b. Tester says straight . Student 
isolates sounds at beginning or 
at end of word. 

c. Tester says straight . Student 
isolates sounds into sequence 
/s t r ey t/. 



GATES-McKILLOP , 1965, #7 
ROSWELL- GHALL AUDITORY 
SLEEPING TEST ? 1956 
DURRELL, 1955, ll 



7. VISUAL-AUDITORY INTEGRATION TASKS: 



a. Student sees word; student reads word. 



b. Syllabication 

The student is asked to read "nonsense 
words 11 and blend syllables into words. 



GATES-MacGINITIE , 1965, #1 
GATES-McKILLOP , 1962, #2 
ROSWELL-CHALL , 1959, (I, II, I’ 
DURRELL , 19&, #1 

GATES-McKILLOP , 1962, #8.3 
GATES-MacGINITIE , 1965, #8.3 
ROSWELL-CHALL , 1959, (V) 



8. AUDI TORY- VISUAL INTEGRATION TASKS : 

a. Tester says letter name; student marks 
it. 

b. Tester says sound value for letter; 
student marks letter. 

c. Tester says word; student spells word; SLINGERLAND , 1969 

marks it . (Subtest VIII ) 

d. "Nonsense words" GATES-McKILLOP , 1962, #6.1 



The student is asked to mark the correct 
word. 



READING, SPELLING, HANDWRITING SKILLS (Cont'd) 



Distar reading , Engelmann, Bruner, 
SRA, 1966 

Sounds of language readers , Martin 
et al.. Holt, Rinehart & Winston, 
1966 



Resource materials for teachers of spelling , 
Anderson, Groff, Burgess, 1968 
Spelling and writing patterns , Botel, Fol- 
lettj 196 U-6 

Sound and spelling in English , Hall, Jr., 
Chilton 

Basic goals in spelling , Kottmeyer, Claus, 
McGraw-Hill 

Language training for adolescents . 

Bywaters, Educators Publishing Service 
Childs — spelling rules , Childs , Childs , 
Educators Publisling Service, 1965 
Spelling workbooks , Plunkett, Peck, 

Educators Publishing Service, 1960-1 
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READING, SPELLING, HANDWRITING SKILLS (Cont'd) 



9 . AUDITORI-VISUAL-MOTOR INTEGRATION TASKS : 

a. Tester says words; student writes 
beginning* ending letter for sound 
value . 

b. Tester says letter name* word: 
student writes it- 



SLINGERLAND * 1969 
(Sub test VII) 



SLINGERLAND , 1969 
(Subtest VI) 



10. VJRITTEN COMPOSITION 



MIKLEBUST , 1967 
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READING, SPELLING j HANDWRITING SKILLS (Cont ( d) 



DLM- -color cued control paper , Dtr ve 1 opmen- 
tal Learning Materials 
The writing road to reading , Spalding, 
Spalding, William Morrow 
A writing manual for teaching the left - 
handed , Plunkett, Educators Publish- 
ing Service, 19$U 

Left-handed writing , Gardner, Interstate 
Special Education Series, 1958 
Zweig-Bruno stereo training , Zweig, 

Bruno, Keystone 

Legible print writing , Zaner, Bloser 
Handwriting with K»ite and see , Skinner, 
Krakower, Lyons & Carnahan, 1968 
Help yourself to better writing , Emer- 
son, Educators Publishing Service 
Training fun with mi ting , Brenner, 
Lantzer, Mafex, 1967 
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TESTS 



( ) 

Baker, H.J. and Leland, Bernice, Detroit tests of learning aptitude , 
Indianapolis, Indiana: The Bobbs -Merrill Company, Inc., 1967. 



19 subtests, each of which yields a mental age, ?re ranked 
from the highest score to the lowest and graphed in a 
visual profile. A general mental age can be derived. 
Special phases of mental faculties are suggested for each 
subtest. Combinations of subtests are recommended for 



the deaf, blind, orthopedic defects, cerebral palsy, im- 
paired speech, foreign language handicap, mentally re- 
tarded, gifted (p. lOlj. Manual). 

SUBTEST 1 = Pictorial Absurdities 

SUBTEST 2 = Verbal Absurdities 

SUBTEST 3 = Pictorial Opposites 

SUBTEST U = Verbal Opposites 

SUBTEST 5 ” Motor Speed and Precision 

SUBTEST 6 = Auditory Attention-Span for Unrelated Words 

SUBTEST 7 = Oral Commissions 

SUBTEST 8 = Social Adjustment A 

SUBTEST 9 = Visual Attention Span for Objects 

SUBTEST 10 = Orientation 

SUBTEST 11 = Free Association 

SUBTEST 12 = Memory for Designs 

SUBTEST 13 = Auditory Attention Span for Related Syllables 
SUBTEST lk = Number Ability 

SUBTEST 1^ ~ Social Adjustment B 

SUBTEST 16 = Visual Attention Span for Letters 
SUBTEST 17 = Disarranged Pictures 
SUBTEST 18 = Oral Directions 
SUBTEST 19 = Likenesses and Differences 
Range : 3 to 19 years 



( 12 - 1080 ) 

Beery, K.E., Developmental test of visual-motor integration , Chicago, 
Illinois: Follett Educational Corporation, 1967. 

A series of twenty-four geometric forms to be copied with 
paper and pencil, arranged in order of difficulty. The 
test was devised as a non-verbal measure of the degree to 
which visual perception and motor behavior are integrated 
in young children. Teaching techniques to parallel areas 
of assessment are suggested. 

Range : 2-l£ years. Designed primarily for preschool 

and early grades. 
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( 12 - 1111 ) 

Boehm, A.E., Boehm test ox basic concepts . New York, N.Y 0 : The 

Psychological _ Corporation, 196 9* 

Fifty concepts basic to understanding and following direc- 
tions for K and first grade. The concepts are tested in 
combination; for example, "point to the last box in the 
first row”; or attention is focused on opposites such as 
left-right, top-bottom; or on degree such as far-farther- 
farthest. Concepts are expressed through more than one 
sense modality — "a high table 11 , "a high musical note 11 . 

The manual suggests a second set of concepts which are 
not tested but are for the benefit of teachers whose pu- 
pils have had extreme difficulty with the tevSt. 

Range : K to 1st grade 
Time: l£ to 20 min. 



(12-1105) 

Burgemeister , Bessie B», Blum, Lucille H. and Lorge, I., Columbia mental 
maturity scale . New York, N.Y.: Harcourt, Brace and World, Inc., 19$h* 

One hundred items are presented to the subject, each of 
which consists of from three to five line drawings. The 
task is to choose one of the drawings that is different 
from or unrelated to any of the others in the series. 

The bases for discrimination range from the perception of 
rather gross differences in color or form, (for example 
item number one consists of two blue circles and one 
black triangle) to recognition of very subtle relations 
in pairs of pictures so as to exclude one from a series 
of five drawings. A numerical score is derived that is 
converted to a mental age and an IQ. 

Range: 3 to 12 years 
Time : 1$ to 20 minutes 



(13-$91 ) 

ChomsKy, Carol, "Reading, writing and phonology", Harvard Educational 
Review . May, 1970, Vol. J 4 . 0 , No. 2, 287-309. 



( ) 

Cohen, H.J., Taft, L.T., Mahadeviah, M.S. and Birch, H.G., Developmental 
changes in overflow in normal and aberrantly functioning children, The 
Journal of Pediatrics . July, 1967, Vol. 71, No. 1, 39-^7. 



( £-22 ) 

Delacato, C.H., Neurological organization and reading , Springfield, 111.: 
Charles C. Thomas^ 19667 



O 

ERIC 

ijflinaffamiaaa 



no 



U(~I 



30 



( 12 - 1019 ) 

Doll, E.A* (Ed.), Oseretsky tests of motor proficiency . Circle Pines, 
Minnesota: American Guidance Service, Inc., 191*6. 

A year-by-year scale of tests of motor maturation for measur- 
ing levels of motor proficiency. 

Range : U-16 years 

TEST 1 = General Static Coordination 
TEST 2 = Dynamic Coordination of the Hands 
TEST 3 = General IDynamic Coordination 
TEST k = Motor Speed 

TEST 5 = Simultaneous Voluntary Movements 
.TEST 6 = Synkinesia 



( 12 - 1010 ) 

Dunn, L., Peabody picture vocabulary test jCircle Pines, Minnesota: 
American Guidance Service, Inc. 

The test is designed to provide an estimate of a subjects 
verbal intelligence through measurement of his hearing vo- 
cabulary. No oral response is required. Four pictures are 
presented on each plate and the examiner speaks a stimulus 
word. The subject responds by pointing to the picture that 
best illustrates the meaning of the word. 

Range -: 3-3 to 17-6 years 
Time : 10 to 1J> minutes 

Three types of scores derived: MA, IQ and percentile. 



( ) 

Durrell, D.D., Durrell analysis of reading difficulty , New York, N.Y.: 
Harcourt, Brace & World, 195^- 

1. Oral reading 

2 . Silent reading 

3- Listening comprehension 

k* Word recognition and word analysis 

5. Letters: naming, identifying letters named, matching letters 

6. Visual memory of words 

7. Sounds: hearing sounds in words, sounds of letters 

8. Visual memory of words, spelling, handwriting 



(12-1035) 

Frostig, Marianne, Lefever, W. and Whittlesey, J., Developmental test 
of visual perception , Palo Alto, California: Consulting Psychologists 
Press, 1966. 

The test seeks to measure five operationally defined perceptual 
skills as follows: 



ERIC 

hfliflaffBHaaaa 



33 



,1 



Pros tig, et al, Developmental test of visual perception (Cont f d) 

TEST I = Eye-Motor Coordination 
TEST II = Figure-ground 
TEST III = Constancy of Shape 
TEST IV = Position in Space 
TEST V = Spatial Orientation 

Range : Test can be used as a screening device for 
nursery school, kindergarten and first grade chil- 
dren, or as a clinical evaluative instrument for 
older children who suffer from learning difficulties. 
The test has also been found helpful in assessing 
the visual -perceptual abilities of adult victims of 
stroke or other injury. 



( 12 - 1081 ) 

Gates, A. I. ana MacGinitie, W.H., Gates-MacGinitie reading tests , 
Columbia University, New York, N. y7: Teachers College, 1965* 



The scores of these tests give a grade level of achievement 
in reading. 



TEST 

TEST 

TEST 

TEST 

TEST 



TEST 



TEST 

TEST 



1 = Oral Reading 

2 - Words: Flash Presentation 

3 - Words : Untimed Presentation 

U = Phrases : Flash Presentation 

(above four - i|. Auditory and Visual Recognition) 

5 = Knowledge of Word Parts : Word Attack 

5.1 - Recognizing and blending common word parts. 

2 . Sound Making 

h • Auditory and Visual Recognition 

5 .2 - Giving letter sounds 

2. Sound Making 

5.3 = Naming capital letters 

10. Naming 

6 = Recognizing Visual form or Word Equivalents 

of Sounds 

6.1 = Nonsense Words 

U. Auditory and Visual Recognition 

6.2 = Initial Letters 

6.3 = Final Letters 
6 . U = Vowels 

(above three - U. Auditory and Visual Recognition 
7. Auditory Discrimination) 

7 - Auditory Blending 
2 . Sound Making 

8 = Supplementary Tests 

8.1 - Spelling 

13 • Sequencing 

8.2 = Oral Vocabulary 

11. Word Finding 




14 



32 



Gates and MacGinitie, Gates-MacGinitie reading tests (Cont'd) 

TEST 8.3 - Syllabication 

2 . Sound Making 
8,U = Auditory Discrimination 

7. Auditory Discrimination 



( 12 - 1082 ) 

Gates, A. I. and McKillop, Anne S., Gates -McKillop reading diagnostic 
tests , Columbia University, New York, N.Y.: Teachers College, 1962. 

The test is designed to diagnose cause of reading deficiency 
in terms of the pupil ! s unique handicaps. Age scores are 
converted to grade scores in reading achievement. 



TEST 1 
TEST 2 
TEST 3 
TEST h 
TEST 5 

5.1 

5.2 

5.3 
$.k 

TEST 6 

6.1 

6,2 

6.3 
6.k 

TEST 7 
TEST 8.1 
8.2 

8.3 
8.U 



Oral Reading 

Words : Flash Presentation 

Words : Untimed Presentation 

Phrases : Flash Presentation 

Knowledge of Word Parts : Word Attacks 

Recognizing and Blending Common Word Parts 

Giving letter sounds 

Naming capital letters 

Naming lower case letters 

Recognizing the visual form or word equivalents 

of sounds 

Nonsense words 
Initial letters 
Final Letters 
Vowels 

Auditory Blending 

Spelling 

Oral Vocabulary 

Syllabication 

Auditory Discrimination 



( 5-233 ) 

Gibson, E.J., Principles of perceptual learning and development , New 
York, N.Y.: Apple ton-Century-Crofts , 19^1 



( 12 - 1102 ) 

Goldman, R. and Fristoe, Macalyne, Goldman-Fris toe test of articulation . 
Circle Pines, Minn.: American Guidance Service, 1969. — 

The test is designed to provide a systematic means of as- 
sessing an individual's articulation of the consonant 
sounds, Descriptive information about the individual's 
articulation skills is obtained through three subtests: 

Sounds in Words, Sounds in Sentences, Stimulability . 

Sounds are tested in the initial, medial, and final positions . 
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(12-26) 

Goldman , R. , Fristoe, Macalyne and Woodcock, R.W., Goldman-Fristoe 
test of auditory discrimination . Circle Pines, Minnesota: American 
Guidance Service, Inc., 1970. 

The test is designed to provide measures of speech sound 
discrimination ability, relatively unconfounded by other 
factors. It provides a measure of auditory discrimination 
under ideal listening conditions plus a comparative mea- 
sure of auditory discrimination in the presence of con- 
trolled background noises . 

Range: U years to adult. 



(12-1117) 

Hains worth, P.K. and Siqueland, Marian L., Early identification of 
children with learning disabilities: the Meeting Street school 
screening test . Providence, R.I.: Crippled Children and Adults of 
R.I., Inc., 1969* 

1. Motor patterning: 

bilateral sequential movement patterns 
awareness of body in space 
gait patterns (skip, dance) 
clap hands 
hand patterns 
follow directions I 
touch fingers 

2. Visual -perceptual motor 

block tapping 
visual matching 
visual memory 
copy forms 

follow directions II 

3 . Language 

repeat words 
repeat sentences 
counting 
tell-a-story 
language sequencing 

(12-1072) 

Harris, A.J., Harris test of lateral dominance , New York, N.Y.: 

The Psychological Corporation, 195tt* ~ 

This is a dominance test of eye-hand-foot preference with in- 
terpretations available for the results. 

MATERIALS NEEDED: 

1. Record Blanks 

2. Miles ABC Vision Test 

3. A piece of cardboard, 7 n xl0 n , with a 
1” hole in the center 
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Harris , Harris test of lateral dominance (Cont'd) 



MATERIALS NEEDED (Cont'd) 

U. A kaleidoscope 

5. A toy telescope 

6. A cloth-covered beanbag 

7. A deck of 52 playing cards 

8 . A toy rifle approximately 2 1 

TEST 1 = Knowledge of right-left 

TEST 2 = Hand preferences 

TEST 3 = Simultaneous writing 

TEST U = Handwriting 

TEST 5 = Tapping 

TEST 6 = Dealing cards 

TEST 7 = Strength of grip (optional) 

TEST 8 = Monocular tests 

8.1 = Kaleidoscope 

8.2 = Telescope 

8.3 = Sight rifle 

TEST 9 = Binocular tests 



9.1 = Cone 

9.2 = Hole in card 

TEST 10 = Stereoscopic tests (optional) 

TEST 11 = Foot dominance 

11.1 = Kicking 

11.2 = Stamping 



long 



( 12 - 101 ) 3 ) 

Kirk, S.A., McCarthy, J.J. and Kirk, Winifred D., Illinois test of 
psycholinguistic abilities , Urbana, Illinois : University of Illinois 
Press, 1968"! 



No. 


1 


No. 


2 


No. 


3 


No. 


h 


No. 


5 


No. 


6 


No. 


7 


No. 


8 


No. 


9 


No. 


10 


No. 


11 


No. 


12 



Auditory Reception: questions that make sense, nonsense 

Visual Reception: picture stimulus; find one that matches 

Visual Sequential Memory 

Auditory Association: analogies 

Auditory Sequential Memory 

Visual Association: analogies 

Visual Closure 

Verbal Expression 

Grarrunatic Closure 

Manual Expression 

Auditory Closure 

Sound Blending 



(ED 036 039) 

Kohen-Raz, Developmental patterns of static balance ability and 
their relation to cognitive school readiness, Pediatrics, Aug., 1970, 

I 46 , 2 , 276-285. 
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(12-1056) 

MacDonald, E.T., Articulation testing and treatment , Pittsburgh, 
Pennsylvania: Stanvjix House, 196U. 



( 10-322 ) 

Menyuk, Paula, Sentences children use , Cambridge, Mass,: M.I.T. 
Research Monograph No- 52^ MIT Press7 1 969. 



(12-1053) 

Money, J., Standard road map test of direction sense , Baltimore, 
Maryland: Johns Hopkins Press, 1965* ~ ~ 

The test was devised to evaluate righo-left directional 
orientation. Subject is given a map. Examiner draws a 
route through "city blocks”. Subject is instructed to 
tell which way he would turn at each corner. 

Range : School-age children 



( 12 - 1002 ) 

Myklebust , H .R . , Picture story language test: development and dis - 
orders of written language, Vol. 1, New York, N.Y.: Grune and Stratton, 
1967. 

Test consists of a picture about which a story is written. 

Some of the clinical and educational situations in which 
the test can be applied are: (p. 70) 

1. As a diagnostic instrument for the study of children 
with language disorders and other types of learning 
disabilities. 

7* To define the errors of written language which char- 
acterize the performances of the deaf, aphasic, MR, 
speech defective, emotionally disturbed, dyslexic and 
dys graphic. 

8. To obtain data for comparatively analyzing facility 
with the spoken, read and written word. 

9* As a tool for studying grammar and the syntactical 
development of sentence structure. 

(p. 72, 3rd paragraph) 

Aspects of language measured are productivity , correctness , 
meaning as measured by Productivity Scale, Syntax scale, 
Abstract-conorete scale. 
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(12-1037) 

Roach, E.G. and Kephart, N . C . , T he Purdue perceptual-motor survey , 
Columbus , Ohio: Charles E. Merrill Books , Inc"., 19&6. 

This test consists of 22 scorable items which can be divided 
into three major sections: those concerned with some aspect 
of laterality and direction , and those with the skills of 
perceptual motor matching. Tasks include: WALKING BOARD, 
JUMPING, IDENTIFICATION OF BODY PARTS, IMITATION OF MOVE- 
MENTS, OBSTACLE COURSE, KRAUS -WEBER TASKS, ANGELS IN THE 
SNOW, CHALKBOARD, RHYTHM WRITING, and OCULAR PURSUITS . 



( 12 - 1016 ) 

Roswell, Florence G. and C hall 3 Jeanne S., Roswell-Chall auditory 
blending test . New York, N.Y.: Essay Press, 1963* 

Purpose: to evaluate a pupil’s ability to blend sounds 
to form words when the sounds are presented orally. 



( 12 - 101 * 9 ) 

Roswell, Florence G. and Chall, Jeanne S., Roswell-Chall diagnostic 
reading test of word analysis skill , New York, N.Y.: Essay Press, 1 959. 

Designed as a test of word analysis skills, and provides 
the examiner with an estimate of the pupil’s strengths 
and weaknesses in word recognition. These skills are 
presented in the order in which they are usually taught — 
single consonants, consonant combinations, short vowels, 
rule of silent ^e, vowel combination, and syllabication. 

Range : appropriate for 2nd to 6 th grade level. 

Form I and II 

Tests: I Single Consonants and Combinations 

II Short Vowel Sounds 
III Rule of silent e 
IV Vowel Combinations 
V Syllabication 

(12-1065) 

Slingerland, Beth H., Screening tests for identifying children with 
specific language disability , Cambridge, Mass.: Educators Publishing 
Service 7 Inc7, 1969. 

TEST 1 - Copying words from wall chart 

TEST 2 = Copying words from page 

TEST 3 “ Word matching from memory 

TEST 1* = Letter sequencing 

TEST 5 = Word copying from memory 

TEST 6 = Writing letters for letter names 

TEST 7 = Writing letters for sound values 

TEST 8 = Marking word 
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( 20 - 2 - 1 - 12 - 2 - 3 - 32 ) 

Smith, D.E., et al, Visual tracking , Ann Arbor, Michigan: Ann Arbor 
Press 1962-65 . 



( ) 

Venezky, Richard L., "English orthography: its graphical structure 
and its relation to sound 11 , Reading Research Quarterly , Spring, 1967. 



(12-1017) 

Wechsler, D., Wechsler intelligence scale for children . New York, 

N .Y . : The Psychological Corporation, 19U9 • 

A series of verbal and performance tests that give a score 
that is converted to a deviation IQ rather than the stan- 
dard type of IQ, The tests include: 

1 = General Information 

2 = General Comprehension 

3 = Arithmetic 

U - Similarities 

5 ' Vocabulary 

6 = Digit Span 

7 = Picture Completion 

8 = Picture Arrangement 

9 - Block Design 

10 = Object Assembly 

11 = Coding 

12 = Mazes 

Range ; up through 15 years of age 



(12-1025) 

Wepman, J.H., Wepman auditory discrimination scale , Chicago, Illinois: 
University of Chicago Press, 1956. — ™ —™ 

Paired words are presented orally to the subject which are 
alike, or alike except for one phoneme. The subject in- 
dicates whether the words sound the same to him or dif- 
ferent. 



(12-1113) 

Witkin, H.A., Embedded figures test, Palo Alto, California: Con- 
sulting Psychologists Press, Inc., 1969. 

An instrument for assessing individual modes of cognitive 
functioning or cognitive styles. Raw scores are converted 
into mean and standard deviations, for the age levels of 10, 

11, 12, 13 * l5j 30 to 39 and college students. 

Range : 10 years to adult 
Time: 36 minutes 
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MATERIALS 



TITLE S Auditory discrimination , 
beginning sounds 

AUTHOR : Venditti, F. , Sc Murray, Evelyn. 

GRADE RANGE : Pre-school 8c kindergarten 

CONTEXT : Class or small group in class 

TEACHER 1 S MANUAL : Part of introduction- 
first 5 pages. 

CONTENTS AND DURABILITY : Soft cover booklet containing transparencies 

and worksheets. 

PROGRESS : Teacher determines progress. 

STATEMENT OF PURPOSE : Major purpose — to assist with the teaching of 10 
common beginning consonant sounds: b, m, f, t, d, r , s , c, h , and g. 
Lessons will also he?p children to learn to follow directions, teach 
visual discrimination, motor and eye-hand coordination. Also to help 
establish habit of left-to-right eye movement. Development of the abil- 
ity to hear the sound of letters and to associate these sounds with the 
appropriate letters . 



3E 



NMEC NO: 20-2-6-12-2-39 
GLASSIFICATION NO: 

VENDOR: Millikin Publishing 
Co., 1971 
PRICE: $6.95 



TITLE : Auditory discrimination 

in depth 



NEMIC NO: 20-2-6-12-2-37 
CLASSIFICATION NO: 



AUTHOR : Lindamodd Sc Lindamood VENDOR: New York Times Teaching 

Resources , 1971 

GRADE RANGE : All ages — preschool, kin- PRICE: $1±9.50 

dergarten, beginning readers and stu- 
dents with English as a second language, 
slow learners, or students with learn- 
ing disabilities, remedial at an in- 
termediate to adult level, and remedia- 
tion of speech problems, e.g., aphasia, 
hard of hearing. 



CONTEXT : Individual/small group with teacher supervision • 



TEACHER 1 S MANUAL : Vinyl bound 3-ring binder instructors text and guide. 



CONTENTS AND DURABILITY : 7 inch record, 3 spirit duplicating masters 
Unit A - k sets of 3/h inch colored wooden blocks, ea. set = 2k blocks 
Unit B = 1 set of k inch colored felt squares (l5 pieces) 

Unit C = 1 set of 3 inch colored felt squares (2l± pieces) 

Unit D - 1 set, of 3 inch pink felt squares (23 pieces) 

Unit E = 1 set of 3 inch yellow felt squares (28 pieces) 

Unit F = k sets of mouth-form flash cards (2-l/U n x 3-l/2 ,! plastic laminated 
playing cards) 
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NEMEG NO: 20-2-6-12-2-37 



TITLE: Auditory discrimination 
in depth 

Contents and Durability (Confd) 

Unit G = U sets of consonant and vowel symbol cards 
Unit ft = U sets of letter symbol tiles (plastic) 

PROGRESS : Teacher 1 s evaluation of student progress 

STATEMENT OF PURPOSE : Designed to teach beginning students or below average 
students of any age the basic auditory-perceptual skills necessary to 
read and spell, i.e., the ability to decode (translate the printed or 
written pattern into an oral (spoken) pa/ttem — reading and speech) and to 
encode (translate from spoken language to graphic symbol patterns — writing 
and spelling) 

Program is organized into i| levels: 

1) Gross Level — the child is introduced to selective listening and dis- 
crimination* 

2) Oral -Aural Level — identification and categorization of consonant and 
vowel sounds is taught by grouping sounds that are similar in the 
movements of the oral musculature necessary to produce them. Sequen- 
cing of sound is introduced with the use of colored blocks represen- 
ting sounds and which can be arranged to signify changes in oral 
patterns . 

3) Sound-Symbol Level — graphic symbols are associated with the sounds 
they represent. 

1±) Coding — reading and spelling using the systems established in the 
other 3 levels . 



TITLE : Auditory discrimination game 

AUTHOR : Speech & Language Materials, 
GRADE RANGE : Pre -primary to primary 
CONTEXT : Individual/ group activity 
TEACHER ! S MANUAL: None 



NEMIC NO: 20-2-6-11-2-3$ 
CLASSIFICATION NO: 

Inc • 

VENDOR: Speech & Language Ma- 
terials, Inc., 1970 
PRICE: $6.$0 per set 



CONTENTS AND DURABILITY : Each set includes 72 matching picture cutouts 
to correspond to the plates. All plates measure x 11 11 and are mounted 
on heavy duty board. 

PROGRESS : Teacher evaluation of pupil progress 

STATEMENT OF PURPOSE : A speech therapy aid, the three sets of this game 
provide excellent material for work in auditory discrimination. Set 1 
contains rhyming words ; Set 2 contains words- with the same initial and 
final consonant sounds with changes in vowel sounds. Set 3 contains 
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TITLE : Auditory discrimination game NEMIC NO: 20-2-6-11-2-35 

Statement of Purpose (Cont'd) 

words with changes in the final consonant sound only. Games for sets 
1* 2 * and 3 contain 6 plates ranging from a 2- to k- word discrimination 
task. 



TITLE : Auditory discrimination — NEMIC NO: 20-2-6- 12 -2 -UO 

r hyming words CLASSIFICATION NO: 

AUTHOR: Venditti* F. * & Murray * Evelyn. VENDOR: Millikin Publishing 

Co., 1971 

GRADE RANGE : Pre-school* kindergarten* PRICE: $6.95 

reading readiness level 

CONTEXT: Used with groups or individually. 

TEACHER 'S MANUAL : Part of introduction (5 pp. ) 

CONTENTS AND DURABILITY : 20 soft-bound* detachable transparencies and 20 
matching duplicating masters. Transparencies are plastic ; duplicating 
masters are heavy paper. All are pictures of storybook characters or 
everyday articles and activities. 

PROGRESS: Teacher's evaluation of student progress 

S TATEMENT OF PURPOSE : To assist in developing the ability to hear rhyming 
sounds ; also to teach children to follow directions* visual discrimination* 
motor and hand-eye coordination and lef t-to-ri ght eye movement. Work- 
sheets are run off from duplicating masters used in conjunction with 
transparencies. Selected nursery rhymes and other activities accompany 
each picture. Teacher innovation is encouraged. 



TITLE : Autosort language arts NEMIC NO: 

program CLASSIFICATION NO: 

AUTHOR : Instructional Dynamics* Inc. VENDOR: Bell and Howell Co.* 1968 

PRICE: $219.00 — Levels A and B 

GRADE RANGE : Pre-primary to primary 
C ONTEXT : Classroom activity 

TEACHER'S MANUAL : One copy each of General Guide* Cooling and Sorting 
Guj.de* and an Operational Guide. 

CONTENTS AND DURABILITY' : Level A = 112 cards in 8 instructional units 

Level B = 172 cards in 15 instructional units 
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TITLE : Autosort language arts 
program 



NEMIC NO: 



ia 



PROGRESS : Teacher's evaluation of student progress 

STATEMENT OF PURPOSE : The Autosort Language Arts Program (A1AP) follows 
"the natural order of learning language: listening, speaking, reading, 
writing" in the presentation of materials which must be used with a Lan - 
guage Master . The prerecorded program employs the aural-oral approach; 
cards contain a stimulus auditory track with a second track for student 
response. Visuals are used on each card to help sharpen perception and 
association, and to help develop critical eye-ear coordination required 
for effective reading and speaking. The material can strengthen word- 
sound association and discrimination, as well as help in the development 
of basic sentence patterns. Lesson plans and suggested activities are 
printed on the backs of the cards. The cards contain holes along the 
top edge; these are notched so that, with the use of a sorting needle 
and hole sorting technique, flexibility of sequencing and selection of 
materials is allowed. 



TITLE : Basic goals in spelling 

AUTHOR : Kottmeysr, W., & Claus, A. 
GRADE RANGE : Grades 1-3 
CONTEXT : Individual/ group 
TEACHER'S MANUAL: Within text 



PROGRESS : Teacher determines progress. 



NEMIC NO: 20-2-3-12-2-9 
CLASSIFICATION NO: 

VENDOR: McGraw-Hill Book Co., 1968 
PRICE: $2.72 



Instructions for teacher 
within text 



CONTENTS AND DURABILITY : 1 softbound workbook ) 

2 hardbound workbooks) 



STATEMENT OF PURPOSE : Series of hard-cover spelling workbooks. Spelling 
rules are explained in clear, simple language and in logical sequence 
so the child is introduced to spelling rules gradually. The books are 
colorfully illustrated; they may be started in the first grade. 



TITLE : Basic reading series — 

grades 1-3 3 pre-primer 
and primer 

AUTHOR : McCracken, G., & Walcutt, C.C. 
GRADE RANGE: Grades 1-3 



NEMIC NO: 20-1-2-2-2-215 
CLASSIFICATION NO: 

VENDOR: J.B. Lippincott, 1970 
PRICE: 1-1 Reader plus 1-2 

Reader = $3*60; 2-1 Rea- 
der plus 2-2 Reader = 
$2.20; 3-1 Reader plus 
3-2 Reader = 
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NEMIC NO: 20-1-2-2-2-2 16 



U2 



TITLE : Basic reading series — 
grades 1-3, pre-primer 
and primer 



CONTEXT: Workbooks as a supplement to established curriculum or total 
program as a complete reading program for grades 1-3 • 

CONTENTS AND DURABILITY : 

Teacher 1 s Edition Basic Reading Book A 
Teacher's « " » » B 

Teacher's M i] " " C 

Pre-primer: a,e,i,o,u,m,n,r ,s,d,nd,t,st,nt, g,p, gr,dr ,sp,mp,c ,h,f . 

Basic Reading Series 1-1 Reader and 1-2 Reader 

Basic « « 2-1 « » 2-2 « 

Basic " « 3-1 n M 3-2 « 

Plus corresponding workbooks 

Primer: ar ,w,ow (cow) ,i,b,te,k,ck,nk,-e ,ee,ea,aicie ,ir,ire, c, or, ore, oe,oa, j , v. 
PROGRESS : Teacher determines progress. 

STATEMENT OF PURPOSE : An audio-visual reading program in which the work- 
books developed within the materials may be used independently to reinforce 
reading skills * Each lesson in the Grade One books 1-1 Reader and 1-2 
Reader presents a new element. Rigid control of these linguistic elements 
is practiced so that the pupil can attack successfully new words contain- 
ing previously taught linguistic elements. He meets minor sound spelling 
patterns and irregular sound spellings , punctuation marks,, sentence length, 
paragraphing, and story titles. 1-1 Reader - sh, ch, tch, th, wh, qu, x, 
y, z, ing, ed, er, or, ur, y, c/s/, g/j/, -tion, -sion, oo, ow (yellow), 
ou, oi, oy. 1-2 Reader - ve, ui, ew, eau, aw, au, ph, ch/k/, ch/sh/, wr, 
kn, silent letters, ea, ie, ei, rough, ey. 2-1 Reader and 2-2 Reader = 
review of phoneme -graphemes presented in grade 1, enriched vocabulary, 
stories and poems and variety of suggested activities and projects. 3-1 
Reader and 3-2 Reader = stories and poems. 



TITLE : Basic reading series , 

levels A-F 

AUTHOR : hagaugaen, D., & Goldberg, Lynn 

GRADE RANGE : Beginning program in 

first grade - second grade 

CONTEXT : Individual/ group 



NEMIC NO: 20-1-1-12-1-108 
CLASSIFICATION NO: 

VENDOR: Science Research Asso- 
ciates, 1966 
PRICE: $15.81; 



1 . 



id 



TEACHER 1 S MANUAL: Yes 



NEMIC NO: 20-1-1-12-1-108 



TITLE : Basic reading series , 
l evels A-F 

CONTENTS AND DURABILITY : 7 soft-cover workbooks (alphabet books) 

h hard-bound texts 
2 soft-bound texts 

Soft-bound Administrator 1 s Guide , Teacher ’ s 
Handbook and Teaching Guide 

PROGRESS : Proper pace: child makes discoveries of sound-spelling rela- 
tionships — needs teacher's assistance to master and discover sound-spelling 
relationships he is having trouble with; child progresses at individual 
rate of learning — recommended as one -to- two -year beginning reading program. 

STATEMENT OF PURPOSE : Tne SRA Basic Reading Series employs an inductive 
method — construction of concepts by perceiving inner consistencies in 
groupings — enabling the child to discover the underlying structure of 
spoken and written language. The aim of the program is to "enable the 
child to discover the patterns of sound-spelling relationships by arrang- 
ing or sequencing the words in such a way that the child systematically 
encounters the similarities and contrasts". As a result he should be able 
to make his own inferences about sounds represented by letters that spell 
words he has never seen before. 

LEVEL A = THE PIG CAN JIG : Three-letter words in consonant-vowel-con- 
sonant pattern representing one-to-one correspondence between a letter 
and a sound. 

Introduced: most common sounds — a (bat); i (bit) 
suffix £ for plurals; possessives 
compounds of pattern words — (icebag) 
two-letter words — (at, if) 

LEVEL B * A HEN IN A FOX 1 S DEN : Three-letter words in consonant- 
vowel-consonant pattern, representing one-to-one correspondence between 
a letter and a sound continued. 

Introduced: e (net); £ (not); u (nut) 

compounds of pattern words — (sunset) 
two-letter words — (on, up) 

LEVEL C = SIX DUCKS IN A POND : Four-letter words with consonant digraphs . 

Two consonant letters representing single sound (bell). Final i^ initial 
consonant clusters in one-to-one correspondence between consonant letter 
and sound — (band). Initial consonant clusters. Final consonant digraphs 
in five-letter words — (clock). Compounds of pattern words — (himself). 

LEVEL D = A KING ON A SWING : Four-, five-, and six-letter words with 
consonantal diphthongs, trigraphs and clusters illustrating correspon- 
dence of the consonant letter, two consonant letters and three consonant letters 
to one sound in words (i.e., bank, bang). Negative contractions — (mustn’t). 
Contractions of pronouns and verbs — (I'd). Compounds of pattern words — 
(bathtub). Suffix ING — (banking). 

LEVEL E = KITTENS AND CHILDREN : One-syllable words with fiv -3 or more 
sounds — (branch^. Two-syllable words with first syllable stressed — (but- 
ter). Suffixes, vowel digraphs and diphthongs illustrated one-to-one 
correspondence of two vowel letters to a single sound in the consonant- 
vowel-vowel- consonant pattern — (need). Multisyllabic words with first 
syllable unstressed.-- (pajamas ) . Prefixes. Vowel-consonant — e pattern — 
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TITLE : Basic reading series , 
levels A-F 



NEMIC NO: 20-1-1-12-1-108 






Statement of Purpose (Cont'd) 

(late). Additional vowel digraphs, diphthongs, triphthongs — (crow)* Com- 
pounds of pattern words — (fireman) . Morphemic derivatives. 

LEVEL F = THE PURPLE TURTLE : Consonant -vowel = r; consonant -vowel -vowel 
= r; vowel r-e patterns. Diphthongs plus -r-. Triphthongs. Less fre- 
quent vowel-letter, vowel -digraph, trigraph and triphthong patterns — (eye). 
Less frequent consonant letters in one-to-one correspondence to single 
sounds — (face). Consonant digraphs. Compounds of pattern words — (black- 
bird) . 



TITLE : Captain Good Speech and NEMIC NO: 20-2-2-12-2-111 

Mr. Mumbles CLASSIFICATION NO: 

AUTHOR t Sayre, J., & Mack, J.E. VENDOR: Eye-Gate House, Inc., 1969 

PRICE: $155.00 - complete set 

GRADE RANGE : Pre-primary, slow learners 
in elementary grade 

CONTEXT: Teacher/class 

TEACHER'S MANUAL : 1 teacher's manual 

CONTENTS AND DURABILITY : 1 copy Student Activity Book with mirror ; 8 
packages Sequence Crads; U records; 6 filmstrips. 

PROGRESS : Six pre-listening readiness tests — pupil hears sound, marks 
corresponding picture in workbook. 

STATEMENT OF PURPOSE : To develop listening and improve speech. Filmstrips: 
A URAL COMPREHENSION : A = Introduction to Captain Good Speech — script, 
tests, visual identification, follow-up activities. B = Tommy Good Speech — 
script-story, tests, follow-up. C = Mr. Mumble Learns to Listen — script, 
tests, story sequence test, additional activities. 

AUDITORY COMPREHENSION AND DISCRIMINATION : D = Adventures With Sounds ~ 
script, tests, additional activities, speech helpers. E = A Good Neighbor 
Helps— script, tests, story sequence tests. F = Mr. Mumble Goes to Camp — 
script, additional activities, story sequence tests. Listening Exercises — 
not on filmstrips — story sequence -ards: 

AURAL COMPREHENSION : 

1. The Tiger and the Monkey — script, tests, story sequence test. 

2. A Tale of Two Kitties — script, tests, story sequence tests. 

3- Toy Makers —script, tests, story sequence tests. 

U. Hubert Hamster — script, tests, story sequence tests. 

5. Pete The Little Grey Mouse — script, tests, story sequence tests. 






TITLE : Gheves : visual-motor perception 

teaching materials 

AUTHOR : Cheves, Ruth, 

GRADE RANGE : Kindergarten, primary, 
special class levels 

CONTEXT : Individual student, with teacher supervision 

TEACHER f S MANUAL : Yes 

CONTENTS AND DURABILITY ; Fruit and Animal Puzzles (small); Form Puzzles 
Tlarge) ; Geometric Shapes in Color; Association Cards; "See and Say" 

Puzzle Cards; Configuration Cards; Ordinal Placement Board; Flip and 
Build; Concept Blocks in Color; "Show You Know— Then Go" Phonics Game, 

PROGRES S ; Teacher's evaluation of student's progress 

STATEMENT OF PURPOSE : Materials are designed to improve a child's visual- 
motor perception by means of aids that involve figure -ground and spatial 
relationships. They are also designed to develop a child's kinesthetic 
(motor) skills, e.g., reaching, grasping, releasing. A highly structured 
developmental basis for reading and arithmetic reauaness is inherent in 
all of the cards, puzzles and games in the setc 

FRUIT AND ANIMAL PUZZLES = assist child in getting ready for readiness , 
i,e._, pictures of a peachy apple, orange, horse, rabbit, dog and cat are 
printed in vivid colors and packed in separate boxes. Each box contains 
6 pictures of the same subject — one remains uncut, the other 5 are cut into 
different shapes. The object: to piece the puzzle together, making a 
whole object to match the uncut picture. Each puzzle subject increases 
in difficulty and in the number of pieces it contains, 

FORM PUZZLES (SMALL AND LARGE) = help develop a child's ability to see the 
relationships of parts of a whole. The small puzzles are J 4 " x the 
large puzzles are 6" x 6", These differences in size provide for differ- 
ences in motor coordination and skill. The puzzles make it easy for a 
child to combine visual and kinesthetic dimensions with the use of the 
primary and complementary colors, 

GEOMETRIC SHAPES IN COLOR = help strengthen the visual-motor perception 
of reading readiness. Geometric shapes, portrayed in 6 true colors, help 
teach matching and recognition of colors. They also assist child in 
identifying shapes and discriminating among them, 

ASSOCIATION CARDS - assist in the development of reading readiness. Cards 
consist of geometric shapes and companion cards with pictures in true- 
to-life color. These abstract-reasoning cards help teach a child the 
association between shapes and pictures. This is a simple yet thoroughly 
effective way to supplement and enrich a child's fine motor development 
through picture matching. 

"SEE AND SAY" PUZZLE CARDS = emphasize development in reading readiness 
and visual-motor coordination. Fourteen rhyming picture cards s each cut 
in a different shape, develop child’s ability to recognize and near rhyming 



NEM1C NO: 20-3-3-5-2-10 
CLASSIFICATION NO: 

VENDOR: Teaching Resources, 1970-71 
PRICE: $65.00 complete set 
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TITLE: Che ves : visual-motor perception NEMIC NO: 20-3-3-5-2-10 
teaching materials 

Statement of Purpose (Cont'd) 

sound by matching two pictures, e.g., picture of a bee, picture of a tree. 
The completed rhyme picture is outlined by a border, thus reducing child's 
visual field and helping him to focus his attention on this Dask. 
CONFIGURATION CARDS = assist in development of arithmetic readiness. Three 
sets of cards with conf igurations (e.g., . :) from 1-6 are presented in 
3 ways: one set is color-cued, a second set is in one color, and a third 
set is black and white* Each set contains 36 cards which help teach pat- 
tern and number matching through one-to-one correspondence* 

ORDINAL PLACEMENT BOARD = helps child learn numerical position. The 
board contains slots into which numerals from 1-6 are placed. It is an 
aid in teaching primary counting and placement by correct positioning 
of numerals. 

FLIP AND BUILD = provides tactual and/or kinesthetic modality in learning 
numerals. Nine sets of flip cards are used in building the concepts from 
11-99. Individual, manipulative cards clearly show a child the position 
of the numeral in the group to determine its value. 

CONCEPT CLOCKS IN COLOR = provide for the application of previously learned 
skills and facilitate learning to full time. One clock has warm color to 
identify DAY, or n light 11 hours, and a cool color to represent NIGHT, or 
"dark" hours.. The second clock is in black and white, with a red hour 
hand and a blue minute hand. The large, manipulative desk clocks provide 
the child necessary visual and tactual modalities. 

"SHOW YOU KNOW — THEN G0 M PHONICS GAME - stimulates learning of initial 
consonant sounds, blends and digraphs by unique application of a nondis- 
tractive game board. This game builds and extends oral vocabulary. It 
presents an interesting challenge to player on a game board that is com- 
pletely devoid of extraneous stimuli. 



TITLE : Childs spelling rules NEMIC NO: 20-2-3-12-2-22 

CLASSIFIC/iilON NO: 

AUTHOR : Childs, Sally B., & 

Childs, R. deS. VENDOR: Educators Publishing 

Service, 1965 

GRADE RANGE : Primary to elementary PRICE: $ . ?5 

TEACHER r S MANUAL : Curriculum guide 

CONTENTS AND DURABILITY : Softbound resource manual for teachers 
PROGRESS: Teacher's evaluation of student progress 

STATEMENT OF PURPOSE : Twenty-nine -page manual of American-English spelling 
rules written by practitioners of the Gillingham method. Good resource 
for teachers, since each rule is accompanied by suggestions for the ef- 
fr^tive teaching of it. 
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TITLE : Consonant pictures 

for peg board 

GRADE RANGE : Any age 

CONTEX T : Group or individual; to be 
used on the Ideal No* 9772 
Peg Board 

TEACHER'S MANUAL : No 
CONTENTS AND DURABILITY : 179 picture cards; 29 consonant cards. 

PROGRESS : Student (s) progress 

STATEMENT OF PURPOSE : Picture cards that coordinate with consonant symbols 
(179 picture cards/30 consonant symbols). Method of drill technique: 
cards can be hung on a peg board, etc., or used as flash cards, to aid 
in teaching initial and final sounds and their symbols. 



NEMIC NO: 20-2-1-12-2-38 
CLASSIFICATION NO: 



VENDOR: Ideal School Supply 
Co., 1970-71 
PRICE: $U.OO 



TITLE : Detect — a sensorimotor ap - 

proach to visual discrimi - 
nation 

AUTHOR : Gould, L.N. 

G RADE RANGE : Pre-primary to primary 

CONTEXT : I ndividual/small group 

TEACHER'S MANUA L: 2 copies 

C ONTENTS AND DURABILITY : 2 soft-cover Teacher Handbooks 

3 soft-cover Student Workbooks: A,B,C 
1 set of 33 LEVEL A cardboard transparencies 
1 set of 49 LEVEL B " » 

1 set of 5U LEVEL C r; " 

1 Overhead Projector Taohis >scopic Adaptor (OPTA) 
N .B. .................... .Levels A-C represent levels of difficulty — pro- 
gresses from easy (A) to more difficult (C). 

PROGRESS : Teacher's evaluation of student progress 

STATEMENT OF PURPOSE : Detect is designed to help the child develop the 
essential perceptual-cognitive skills needed for learning in the pre- 
primary-primary classroom. Visual perception of images (geometric forms, 
patterns, spatial relationships, alphabet, numerals, punctuation and math 
symbols) is taught by the Tachistoscopic method, of presentation, i.e., 
the teacher flashes an image on a screen and the pupil mnrks in his work- 
book an image corresponding to the projection. Pupils verbally describe 



NEMIC NO: 20-3-l;-12-3-38 
CLASSIFICATION NO.- 

VENDOR: SRA, 1970 
PRICE: $ 383 . 3 U total program 

(including OPTA) 
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NEMIC NO: 20-3-U-12-3 -38 



1*6 



TITLE : Detect — a sensorimotor a p- 
proach to visual discrimi - 
nation 



Statement of Purpose (Cont ! d) 

the images in terms of shape, position and direction. Th^y learn to 
recognize symbols and see similarities and differences in form and con- 
figuration. 



TITLE : Distar reading I and II : NEMIC NO: 20-1-1-12-2-91* (I) 

an instructional system 20-1-2-12-2-2314. (II) 

CLASSIFICATION NO: 

AUTHOR : Engelmann, S., & Bruner, 

Elaine C. VENDOR: Science Research Asso- 

ciates, Inc., 1966 

GRADE RANGE : Pre-school to second grade PRICE: Distar I = $$0.00 

Distar 11= $75*00 

CONTEXT: Small homogeneous groups — 
to 10 children in each; as they im- 
prove, groups may be slightly larger. 

TEACHER 1 S MANUAL : One for Distar I, Distar II 

CONTENTS AND DURABILITY : In both Reading I and Reading II the teacher 
materials consist of an attractive, durable Classroom Kit containing 1* 
spiral-bound presentation books, an acetate page protector, group-pro- 
gress indicators, and a detailed Teacher^ Guide. The kib for Reading I 
also' contains 2 pronunciation records; the kit for Reading II contains 
3 decks of colored cards to be used in a group of comprehension exercises. 
The student materials in Reading I consist of daily Take-Home sheets and 
Student Workbooks. In Reading II, all student materials appear on Take- 
Home sheets . 

PROGRES S : Group-progress indicators 

STATEMENT OF PURPOS E: Distar Reading is a two-year program designed to 
teach children the basic skills necessary to crack the reading code. It 
has been particularly successful in preschool through second-grade classes. 
Reading I concentrates on the basic word-attack skills. Sound-symbol 
identification begins in the first lesson. Initially, children learn 
symbols as sounds, not letter names. At appropriate points in the pro- 
gram they learn related reading skills . Student Take-Home materials 
expand skills taught in daily lessons. In Reading I, special reading 
prompts are used to maintain a consistent relationship between word spel- 
ling and pronunciation. 

In Reading II , reading prompts are gradually phased out and reading vo- 
cabulary is carefully expanded. Reading comprehension is strongly em- 
phasized in student Take-Home materials. Reading II materials include 
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TITLE: Distar reading I and II : NEMIC NO: 20-1-1-12-2 - Jh (i) 

an instructional system 20-1-2-12-2-231; (II) 

Statement of Purpose (Cont'd) 

the Recycling Book* which is a review of Reading I skills that may nave 
been forgotten during summer vacation. The results of the Recycling 
Placement Test will indicate whether review is necessary and where it 
should begin. 



TITLE : DLM buzzer board and 
pattern cards 

GRADE RANGE : Pre-primary and primary 

CONTEXT : Teacher/individual student 

TEACHER ' S MANUAL : Directions on 
package 



NEMIC NO: 20-2-6-2-^-?? 

20 - 2 - 6 - 2-^-30 
CLASSIFICATION NO: 

VENDOR: Developmental Learning 
Materials* 1971 
PRICE: Buzzer Board $8*5>0 

Buzzer Board Pattern 
Cards $2«75> 



CO NTENTS AND DURABILITY : Buzzer Board ■ battery-operated (size "C")* 

"8^’* x 11" vibratory action on top plate* Pattern Cards = 62* 7^ M x 3— 3/U" * 
printed on heavy stock* 



PROGRESS : Teacher’s evaluation of student's progress 

S TATEMENT OF PURPOSE : Buzzer Board provides an inexpensive easy-to-use 
tool for teaching a person to hear with discrimination. It can be used 
on an auditory-motor basis or with signal cards in visual-motor-auditory 
training. Use of short and long signals in first simple and then complex 
patterns give practice in nonverbal auditory discrimination and serves 
as a preliminary exercise in developing a sense of rhythm. Operation of 
the buzzer board requires the depression of one simple button* so that 
one who lacks the coordination to clap out a rhythm with his hands can 
experience success with this device. The buzzing operates on two size 
"C" batteries (not included)* and produces a vibratory action on the top 
plate. Consequently* a tactile reinforcement of an auditory signal may 
be obtained by placing a hand or finger on the top. 

Buzzer Board Pattern Cards are designed to be used in conjunction with 
the Buzzer Board. This set of 62 pattern cards of long and short sounds 
is programmed from simple to difficult. This offers an established series 
of exercises in auditory nonverbal discrimination with the Buzzer Board. 
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TITLE : DLM color-cued control 
paper 

GRADE RANGE : Pre-primary to primary 
CONTEXT : Individual pupil activity 



NEMIC NO: 20-2-U-12 Jg-8 
CLASSIFICATION NO: 

VENDOR: Developmental Learning 
Materials, 1970 
PRICE: $5.00 



TEACHER ' S MANUAL : Sample sheet enclosed 

CONTENTS AND DURABILITY: 1 cardboard box of 500 sheets, 3^ n x 11" 



PROGRESS: Teacher evaluation of student's work papers 



STATEMENT OF PURPOSE : Especially helpful for children who have difficulty 
writing in a straight line or who make their letters either excessively, 
large or small, or who do not understand that specific letters are supposed 
to be larger than others. Color-cued control paper resembles regular 
composition paper except in its use of color. Where there would ordinarily 
be one writing line, there are four parallel lines. The upper and lower 
lines are red ; the two in between are green . The child is to be helped 
to make letters, such as "1" and "h" , reach to the upper red line , and 
letters like "p" and "g" approach the lower red line . Letters, such as 
"a" and "e", are to fit between the green lines . This paper may be used 
at the outset of penmanship instruction or for remedial work. 



TITLE : DLM designs in perspective 

AUTHOR: Rogan, Laura L., <1 
Larson, Charlotte. 

GRADE RANGE : Pre -primary to 7 years 



NEMIC NO: 20-3-U-12-^23 thru 25 
CLASSIFICATION NO: 

VENDOR : Developmental Learning 
Materials, 1971 
PRICE: $8.50 



CONTEXT : Individual activity, with or without teacher supervision 
TEACHER [ S MANUA L f Paper brochure 

C ONTENTS AND DURABILITY : 30 plain 1" cubes made of finished hardwood with 
rounded edges. 2k design cards are printed in 6 colors with black outlines 
on tough tag stock 8-3/U n x 7^ H and varnished. 3 sets of design cards 
for plain inch cubes. 



PROGRESS : Teacher's evaluation of student progress 

STATEMENT OF PURPOSE : Colored Inch Cubes, Plain Inch Cubes, and the Design 
Cards' objectives are to help the child a) become aware of how his view 
of the surfaces of an object changes according to his position in relation 
to the object; b) realize that sometimes only one or two surfaces are 
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TITLE: DLM designs in perspective 



NEMIC NO: 20-3-1^-12^-23 thru 2$ 



Statement of Purpose (Cont'd) 

visible and that three is the maximum number that can ever be seen at 
the same time: c) become aware of the methods by means of which three- 
dimensionality is represented on a flat surface; d) become aware of other 
aspects of perspective in the real worlds in photography, and in drawing. 
The Designs in Perspective are planned to present new and progressively 
more difficult problems for the learner. The problems presented are the 
following: a) increasing the number of blocks ; b) opposite views of the 
same structure; c) perceiving an illusion of depth on a flat surface; 
d) perceiving the position of a block relative to another block; e) as- 
signing the presence of hidden blocks. 



TITLE : DLM familiar sounds 
rhythm band 

GRADE RANGE : Pre -primary and primary 

CONTEXT : Teacher-classroom, or small 
group within a classroom 

TEACHER 1 S MANUAL : No 

CONTENTS AND DURABILITY : Reel or cassettes 



NEMIC NO: 20-2-6-2-3g-31 
20-2-6-2-3g-28 
CLASSIFICATION NO: 

VENDOR: Developmental Learning 
Materials, 1971 

PRICE: Familiar Sounds = Reel $1*.2£, 

Cassette $U.25 
Rhythm Band = Reel $3.2^, 
Cassette $3-25 



PROGRESS : Teacher's evaluation of student's progress 

STATEMENT OF PURPOSE : Familiar Sounds — this tape contains 50 familiar 
sounds such as a man's voice, a woman's voice, a child's voice, a dog 
barking, a bell ringing, etc. The tape is used in conjunction with 5>0 
flash cards and its purpose is to teach sound skills and identification. 
Rhythm Band — rhythm band instruments make a good source for teaching 
sound discrimination. This tape provides a prerecorded series of in- 
struments and patterns providing a ready-made exercise in sound identity 
and discrimination. Matching of sounds may also be taught by having the 
students match the tone with an identical instrument. 



TITLE : DLM large parquetry & large 
parquetry designs 



NEMIC NO: 20-3-3-12 -^3^ thru 35 
CLASSIFICATION NO: 



GRADE RANGE : Pre -primary, primary 

CONTEXT : Teacher-classroom; teacher- 
small group within classroom; individual 
pupil 



VENDOR: Developmental learning 
Materials, 1971 
PRICE: $2.50 Large Parquetry 

$3.75 Large Parquetry 
Designs 
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TITLE : DLM large parquetry & large NEMIC NO: 20-3-3-12 -^-3^4 thru 35 

parquetry designs 

TEACHER 1 S MANUAL : None 

CONTENTS AND DURABILITY : Large Parquetry consists of 32 blocks in the 
six primary colors. The shapes are square, diamond and triangle. They 
are made of finished hardwood with safe rounded edges and non-toxic colors. 
The blocks are large and easy to handle. Large Parquetry Designs con- 
sists of 22 large design cards printed in six colors on tough tag stock 
and varnished. 

PROGRESS : Pupil’s response 

STATEMENT OF PURPOSE : The Large Parquetry blocks, in conjunction with 
Large Parquetry Designs, have been used with good results in the teaching 
of children with minimal brain dysfunction whose visio-motor skills and 
ability to give attention were undeveloped. They help the child to a) 
become aware of the relationship between an actual physical reality and 
its representation; b) develop task organizing; c) develop spatial rela- 
tionships; d) develop the ability to mentally "hold" a foreground figure 
(one block) apart from background of many blocks. The Designs a]. so help 
the child to a) learn form identity; b) perceive that form remains the 
same despite varying color; c) perceive discriminatingly at one time 
several characteristics of a stimulus object, in this case color, shape 
and orientation in space; d) perceive with accuracy the relationship of 
adjoining forms, i.e., identify the points and edges of contact. 



TITLE : DLM stencils 
GRADE RANGE : Pre -primary, primary 
CONTEXT : Teacher-classroomj 
TEACHER'S MANUAL: None 



NEMIC NO: 20-3-U-12 Jg-26 thru 29 
CLASSIFICATION NO: 

VENDOR : Developmental Learning 
Materials, 1971 
PRICE: $3-50 for each set of 

stencils 



CONTENTS AND DURABILITY : 12 stencil boards made of thick super-board, 

x 8% n and faced on~ two sides with white poly; in each set the stencil 
(background) and the figure (foreground) are included. 2 sets Farm and 
Transportation Stencils, 2 sets Shapes Stencils, 2 sets Animal Stencils, 

2 sets Seasonal Stencils. 



PROGRESS : Pupil's response 

STATEMENT OF PURPOSE : To provide early success experience — to provide a 
l) task: 2 ) goal; 3T known procedure; and U) perfect execution. The 
stencil is used as a background and may be placed on a colored sheet of 
paper and colored in or painted. 
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TITLE : D LM stencils NEMIC NO: 20-3-4-12- 3 &-26- thru 29 

Statement of Purpose (Cont’d) 

Object Stencils provides training in the visual-motor skills. 

Shapes Stencil s helps to teach the form of basic geometrical shapes and 
provides child with motor-kinesthetic and visual experience of crayoning a 
line up and down, across, and in slanting directions. The shapes stencils 
may also be used effectively to help the child relate tactual and kines- 
thetic experiences to visual ones. 

Seasonal Stencils provides a primary art experience and may be used at 
holiday time to decora.te greeting cards, etc. Helps child to become 
more adept at drawing and cutting. 



TITLE : Dubnoff school p rogram/ 2 : 

directional-spatial pattern 
board exercises 

AUTHOR : Dubnoff, Belle. 

GRADE RANGE : Children with learning dis- 
abilities and slow learners . Effective 
at kindergarten, primary and special 
class levels. 

CONTEXT: Structure of program allows choice of independent student per- 
formance or class group performance. 

TEACHER f S MANUAL > Instructor’s Guide 

CONTENTS AND DURABILITY : Wooden pattern board complete with permanent 
brass pegs and bottom suction cups. 135 rubber bands in red, blue, yellow, 
black and white in lv sizes from lV to 3 ^ ,f • 160 color-coded pattern 

cards consisting of $ levels: Level 1 = 93 pattern cards] Level 2 =37 
pattern cards ] Level 3 = 12 pattern cards] Level I 4 . = 11 pattern cards] 
Level 5 = 7 pattern cards. One duplicating master each, of blank field 
dots, one a left hand, the other a right hand. One page of 6 sample pat- 
terns and one sample page of blank field dots. An orientation set which 
includes 50 n L H and 50 "R 11 adhesive labels, 3 directionality charts, 3 
push pins, a lef 4 -hand card and a right-hana card. 

PROGRESS s Child progresses at own rate. Teacher evaluation. 

S TATEMENT OF PURPOSE : Aid in the training of spatial and directional 
orientation as well as other necessary skills. Exercises will aid in 
developing coordinated control of both hands simultaneously, as well as 
firm finger grasp and awareness of finger position. These skills are 
necessary for mastery of the normal activities which are expected of the 
child, and also such specific skills as tying shoes and fastening buttons. 



NEMIC NO: 20-3-3-5-^39 
CLASSIFICATION NO: 

VENDOR: Teaching Resources , 1970 
PRICE: $3*1.00 
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NEMIC NO: 20-3-3-5 J S-39 



TITLE : Lubncff school program/2 : 

directional-spatial pattern 
board exercises ~~ 

Statement of Purpose (Cont'd) 

Introduced with Orientation Program which provides preliminary exercises 
in directionality, sequential concepts and group training. The child is 
initially taught to proceed from left to right and bop to bottom, which 
is basic to successful reading and writing. 



TITLE : Early to read — initial 

teaching alphabet 

AUTHOR : Pitman, Sir James 

GRADE RAMI E: Introduced 6th month of 
kindergarten or 1st month of 1st grade. 

CONTEXT : Individual/ group 



NEMIC NO: 20-1-12-2-52 thru 108 
CLASSIFICATION NO: 

VENDOR : Initial Teaching Alphabet 

Publications , Inc., 1965-66 
PRICE: $78.00 



TEACHER'S MANUAL : Phase I, II, III — Teacher's Guide for each classroom 
Library Set I, II, III, IV— Teacher's Guide for each. 

Phase I “ 6 sets, softcover Phase II = 2 sets hardcover 

2 sets, hardcover 2 sets softcover 

Phase III - 2 sets softcover 
2 sets hardcover 

Classroom Library I, II, III, IV: 38 hardcover small books (should be UO) 
7 sets Teacher's Guides. 



PROGRESS : Methods and materials of instruction adapted to learning rate 
of child — each child encouraged by teacher to proceed according to abilities 
and interest — program should be completed in a year. 



STATEMENT OF PURPOSE : The Early -To -Read i/+/a Program is a phonemic sys- 
tem. The learner starts on an alphabet with a one-to-one relation between 
sound and written character, in which the child associate^ each of the 
alphabet's kb characters with one sound and one sound only. Through 
experience stories early in the program, the child learns that written 
language represents speech, and at the same time he begins to acquire 
a sight vocabulary. The program proceeds to simple stories with gradually 
increased vocabularies. Breakdown of the program is accordingly: 

PHASE I = BASIC SKILLS 

Set 1 oi )Book 1A Rides — introduces a,u,t,e,b,s,r 

Library Books )Book IB Dinosaur Ben — introduces i,a,l,th,oe,o,m,c 
accompany )Look 1C Houses - -introduces v,p,ae,ee,f ,w,u,r,ie,h,k,au 

Set_2 of )Book 2 A Game of Ball 

Library Books )Book 3 The Yo Yo Contest — ‘Workbook to accompany Books 2 St j 
accompany ) Introduces g,y, cu,a, j ,wh,ue,o;L 



TITL E : Early to read— initial NEMIC NO: 20-1-12-2-52 thru j.08 

teaching alphabet 

Statement of Purpose (Cont*d) 

PHASE II = EXTENDING AND DEVELOPING SKILLS 

Set 3 of Library )Book ~ k Find a Way 

Eooks accompany ) Workbook to accompany Book k 

j 6 experience stories; long & short vowels; 

Set b of Library ) compound words; contractions; plurals; inflection 

Books accompany ) of verbs; possessives 

Book 5 The Trick — Workbook to accompany Book 5. Inflec- 
tional changes in verbs; use of the apostrophe; 6 
experience stories; plurals; nouns; word endings; 
comprehension exercise; adjectives; pronouns; 
long and short vowels; compound words; syllables; 
synonyms and antonyms. 

PHASE III = SPELLING AND TRANSITION TO REGULAR ALPHABET 

Set 5 o~Library )Book 6 The Bear that Moped --Workbook accompanies Book 6 & 7 

Books accompany )Book 7 Mr. Pic* .e *s Surprise — Words; patterns in tradi- 

) tional orthography. 



TITLE : Erie program/l: perceptual - 

motor teaching materials 



NEMIC NO: 20-3-3-5-2-5 
CLASSIFICATION NO: 



AUTHOR : Hatton, D. 

GRADE RANGE : Pre-primary and primary; 

special class levels. 



VENDOR: Teaching Resources 
Inc., 1970 

PRICE: $77.00 complete kit 



CONTEXT : Instructor, 6 pupils. Materials correspond to the normal matura- 
tional sequence expected to occur prior to formal scholastic training. 

May be used diagnostically to help determine a child* s mastery of basic 
perceptual-motor skills. Parents may find this program useful at home. 



TEACHER 1 S MANUAL : Instructor* s Guide — one softcover, vinyl-coated 

CONTENTS AND DURABILITY : Series 1 - $ game boards, heavy carduoard 

3 stimulus devices (a die, a two-sided 
spinner, and cloth bag containing 8 
tactile pieces) 

Series 2=6 Bingo booklets 

stimulus cards in sturdy, vinyl-covered 
looseleaf easel binder 

Series 3 = 6 two-section booklets of worksheets 
with bound-in templates 
6 wood-cased erasers 

Series 1; = 5 decks of cards of geometric shapes 
U decks of cards of domino pictures 
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TITLE : Erie program/1: perceptual - NEMIC NO: 20-3-3-5-2-5 

motor teaching materials 

PROGRES S : Teacher* s evaluation of student progress 

STATEMENT OF PURPOSE : The Erie Program of Perceptual -Mot or Teaching Ma- 
terials consists of U units, the contents of all being those of geometric 
forms . 

UNIT #1 is a series of perceptual -motor exercises designed to be used on 
an individual pupil basis under teacher supervision. This Unit provides 
practice in form discrimination, using ( olor to help the child progress 
from the simplest type of form discrimination to higher levels. Also 
incorporated in this Unit are 9 different and related perceptual -motor 
skills, e.g., form discrimination; using color cues, without color cues, 
with discordant colors; figure -ground r isturbances; form constancy and 
incomplete forms; grasp and release; eye and hand coordination. 

UNIT #2 = Perceptual Bingo. A series of exercises presented in booklet 
form arranged in 6 levels of difficulty, with 3 exercises at each level, 
from simple form discrimination to form conceptualization. A cue-card 
bearing a form identical with or similar to one or more on the child's 
exercise page is displayed. The object of this exercise is to have the 
child cross out any one, but not more than one, like or near like form. 

UNIT #3 = Visual -Motor Template Forms. Using the pencil eraser which 
provides the child with greater feedback, the child traces the figures 
of the template — circle, triangle, square — giving him practice in left- 
to-right sequencing. The child then progresses to tracing the figures 
in a clockwise, counterclockwise position. In Exercise 3 > the child is 
required to finish partially outlined figures, and finally to reproduce 1 
the figures without aid. 

UNIT = Perceptual Card and Dominoes Games. The perceptual car’d games 
consist of 5 decks of cards which progress in, difficulty from deck 1 
which provides practice in simple form recognition to deck 5 which provides 
practice in complex form recognition. Colored cards are used here for the 
purpose of providing a distraction to the child. The Dominoes Game 
requires the child to match the halves of figures on cards he is holding 
with corresponding halves on the play area. Here, colored cards are used 
as an aid. 



TITLE : Fairbanks-Robinson program/l : 

perceptual -motor development 



NEMIC NO: 20-3-3-5-2-6 
CLASSIFICATION NO: 



AUTHOR: Fairbanks, Jean., Robinson, VENDOR: Teaching Resources 

Janet. Corpw, 1970 

PRICE: $79.00 

GRADE RANGE : Kindergarten & 1st grade, 
special educauion classes, older students 
below average in basic skills 
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